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Welcome

One of the great powers an orchestra possesses is its ability to be
an unparalleled storyteller. Whether it’s with or without the addition
of actual text, music has the intangible and mysterious ability to
take us to places we don’t know and to introduce us to characters
we have not yet dreamed up. This is what draws us to music, and
maybe more importantly, this is how music draws us to one another.
Ultimately, it’s how music helps us to create community. I hope that
this video of The Crow’s Prophecy, along with the accompanying
Teachers’ Guide, will help you in the essential work you are doing
awakening young imaginations to the possibilities that lie in music.
It’s my hope that you as educators here in Southern Saskatchewan
have—or soon will—come to look on the RSO as a resource for
what you do every day. Please accept my humblest thanks for all
that you have done and continue to do in helping to create citizens
who understand the value of music and the arts in general. Vibrant
communities are built slowly and methodically by a vast network of
individuals who care deeply about the places they live. Thank you for
being one of these people.
Sincerely,
Gordon Gerrard
Music Director
Regina Symphony Orchestra

REGINASYMPHONY
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About RSO in Schools
The RSO in Schools concert is an interactive orchestral music experience
for students in grades 1-6. During the RSO in Schools concert students will
ask questions, learn about music, instruments, composers, and have fun!
The primary goals of the RSO in School program are to:
•
•
•
•
•
•

Introduce students to orchestral artistic expression
Instruments and instrument families
Ways of generating sound on each instrument
Composers and important orchestral repertoire
Components of music (dynamics, timbre, articulation, tempo)
Real life examples to contextualize concepts and ideas taught in the
classroom.
• Music Literacy
THE CROW’S PROPHECY
The RSO in Schools performance of “The Crow’s Prophecy” demonstrates
how music can tell stories, express ideas, and share emotions. Through a
series of activities and demonstrations, these ideas will be consolidated
through the telling of “The Crow’s Prophecy”. “The Crow’s Prophecy” is the
make-believe story of how principal oboe, Tamsin Johnson, began playing
the oboe.
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History of the RSO
Regina Symphony Orchestra,
1966, Darke Hall

Long before Regina had gained its status as a city, the cultural arts were
beginning to flourish. As good fortune would have it, many of Regina’s
early settlers, including members of the North West Mounted Police,
were talented musicians and vocalists. However, that talent needed the
stimulation provided by Scottish immigrant Franklin L. Laubach.
Upon realizing that farming was not for him, Franklin Laubach moved with
his family to Regina, where he turned his attention back to his original
career in music. By 1904 he had organized the Regina Philharmonic Society,
and in 1906 conducted Haydn’s Creation at Knox Metropolitan United
Church with a chorus of 67 voices and an orchestra of 13 musicians. By
1908 the Orchestral Society was formed, and its inaugural concert was
presented in the City Hall Auditorium on December 3 of that year. The
evolution of the orchestra continued when in 1923 the Regina Choral and
Orchestral Society became the Regina Symphony Orchestra, the Regina
Choral Society and the Regina Male Voice Choir. Darke Hall, on College
Avenue, was formally opened in 1929, giving the orchestra its first home
after years of playing in various buildings in the city.
Today the RSO is a full scale, fully professional orchestra. As well, the
Regina Symphony Chamber Players present dozens of school concerts each
season, perform concerts in southern Saskatchewan communities, and
offer free concerts in venues throughout the City of Regina.
The RSO plays an important role in the cultural fabric of southern
Saskatchewan. By continuing to strive for excellence in performance and by
remaining relevant to its audiences, the orchestra will continue to grow and
to enrich life in southern Saskatchewan
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Instruments of the Regina
Symphony Orchestra

INSTRUMENTS OF THE REGINA SYMPHONY ORCHESTRA
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Instruments
of the Orchestra
STRINGS – String instruments have metal strings stretched across the length of the instrument.
Sound is created by bowing, plucking, or striking the strings. Most commonly a bow, made of
horsehair, is drawn across the strings to make them vibrate. Different pitches are created by bowing
different strings or shortening their length by placing fingers on the string. This instrument family is
the largest section of the orchestra and includes instruments that play very high like the violin and
very low like the double bass.

Violin – The violin is the smallest and highest string instrument in the orchestra.
In an orchestra there are more violin players than any other instrument. Violins
are divided into two groups: first violins and second violins. The first violins often
play the melody and very high. The second violins tend to play a supporting role as
harmony.

Viola – The viola is larger and lower than the violin and has a dark mellow tone.
The viola section is smaller than the violins, but they also play an important role
in the orchestra. The viola often plays harmony and a supporting role. Violas play
lower than the violin in the alto clef.

Cello – The cello looks like a large violin turned on its end. While the violin and
viola are held under the musician's chin, the cello rests on the floor, using a metal
pole called an end pin. Cellists must sit down to play their instrument. The cello
plays in the bass clef which is lower than the violin and viola. The sound of the
cello is even more mellow, dark, and deep.

Bass – The bass is the largest and lowest of all the string instruments. The bass
looks like a larger cello and also uses an end pin to rest the bass on the ground.
The bass is so large that a bassist must stand or sit on a stool. The bass is the
foundation of the orchestra playing the lowest notes in the string section and
helping to keep time.
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Instruments
of the Orchestra
WOODWIND – Woodwind instruments were traditionally made of wood, which is how they received their
family name. Today woodwind instruments are made of metal, wood, and plastic. These instruments are
tubes with holes that can be covered or opened to change the pitch. Most woodwind instruments use a
small piece of cane that is filed to be very thin, called a reed. When the musician blows air across the
reed it vibrates creating sound. The flute is the only woodwind instrument in the orchestra that does not
use a reed. Instead they blow air across a hole in the instrument. Woodwind instruments are among the
highest pitched in the orchestra.

Flute – The flute is the only woodwind instrument in the orchestra that does not use a reed. Instead, it makes
sound by the musician blowing across a hole in the end of the instrument - like blowing across the top of a soda
bottle. The flute is a metal tube with holes in it. When a musician covers the holes with their fingers, the pitch
changes. The flute is the highest of the woodwind instruments and has a bright and shimmering sound which
can sing over the whole orchestra.

Oboe – The oboe is a long wood tube with holes and uses two reeds to create sound. Instruments that use
two reeds to create sound are called “double reed” instruments. To change notes, the musician covers and
uncovers the holes with their fingers. The oboe has a nasal sound and can play very high.

Clarinet – Like the oboe, the clarinet is also a wooden tube with holes. The clarinet uses a single reed placed
against a mouthpiece to create sound. Instruments that use one reed and a mouthpiece are called “single reed”
instruments. The musician covers and uncovers holes with their fingers to change notes. The clarinet has a
mellow, dark sound, and can play high and low.

Bassoon – The bassoon is a bass instrument and uses a double reed like the oboe. The bassoon is a collection
of wooden tubes. The musician covers and uncovers holes in the side of the bassoon with their fingers to
change the pitch. The bassoon has a mellow, nasal sound and plays in the bass clef.
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Instruments
of the Orchestra
BRASS – Brass instruments are tubes made of brass. A musician creates sound on a brass
instrument by buzzing their lips into a mouthpiece. The pitch can be changed by changing the speed
of lip vibration and opening and closing valves which lengthen and shorten the instrument. These
instruments range in size from small and high like the trumpet, to very large and low like the tuba.

Trumpet – The trumpet is a metal series of tubes that are joined by three valves.
The musician buzzes into a cupped mouthpiece at the end of the instrument.
The musician changes notes by increasing and decreasing the speed of their lip
vibration and using their fingers to open and close a series of 3 valves. These
valves open and close different sections of the tube making the trumpet longer and
shorter. The trumpet is the highest brass instrument and plays in the treble clef.
The trumpet is a B-flat transposing instrument and sounds a major second lower
than written.

Trombone – The trombone is a long metal tube with a cupped metal mouthpiece.
The trombone is larger than the trumpet and horn and uses a slide. The slide is
used to make the instrument longer and shorter. When the trombone is short it
plays high; when the slide is extended making the instrument long, the pitch is low.
The slide also allows this instrument to smoothly glide between notes creating an
effect called glissando. Trombone has a low sound and plays in the bass clef.

Tuba – The tuba is the largest and lowest brass instrument. It is a very large brass
tube that is wrapped into an oval shape. It is so large that the musician must rest
the tuba on their chair or a special stand. The tuba has 3 valves that open and close
different lengths of the tube changing the pitch. The tuba plays in bass clef and can
play very low and loud.
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Instruments
of the Orchestra
PERCUSSION – Percussion instruments are struck or hit to create sound. A percussion instrument
can be struck with a mallet, beater, or stick depending on the instrument. These instruments fall into
two general categories: pitched and non-pitched instruments. There are many different percussion
instruments. In fact, almost anything can be a percussion instrument, as long as it makes sound when
you strike it. There is even music where percussionists perform on kitchen pots and pans!

Timpani – Timpani, or Kettle Drums, are a set of 5 drums that range in size. The
timpani are played by striking the top of the drum which is covered by a tightly
stretched skin called a drumhead. A mallet is used to hit the drumhead. Mallets
are usually sticks with ends that are wrapped in yarn. Each timpani drum has a foot
pedal which is attached to the drumhead. This pedal is used to tighten and loosen
the drumhead creating different pitches. Timpani drums are low instruments and
play in the bass clef.

Snare Drum – The snare drum is a medium size drum with a metal body and two
drumheads attached to the top and bottom of the drum. The bottom drumhead has
metal wires called snares resting on it which vibrate when the drum is struck. The
percussionist strikes the top drumhead with a wooden drumstick to create a sharp
staccato attack.

Marimba – The marimba is a pitched keyboard percussion instrument that is made
of wood bars which are positioned in the same formation as piano keys. Below each
wooden bar there is a pipe called a resonator which amplifies the sound of each bar.
The musician uses a mallet to strike the bars to create sound. Percussionist often
play the marimba with four mallets, two in each hand, so they can play four notes at
the same time. The marimba plays very high and very low and both the treble and
bass clef.

Triangle – The triangle is a small unpitched percussion instrument. The triangle
is a metal bar in the shape of a triangle. A percussionist hangs the triangle from a
piece of string and strikes the side of the metal bar with a metal beater. The sound is
bright and metallic and can pierce through the full orchestra.
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Lesson Plans

T H E C O M P O N E N T S O F M U S I C | R S O I N S C H O O L S E L E M E N TA R Y S T U D Y G U I D E

PURPOSE OF LESSONS
• Understand the different components and elements that come together to create music.
• Provide students with the language to articulate what they hear in music.
• Provide students with the listening skills to fully engage in the RSO in Schools performance.

PRIOR KNOWLEDGE
• No prior knowledge is necessary to participate in these lessons. The RSO in Schools
performance is intended to be an introduction to music appreciation and the orchestra.

ADAPTATIONS
• Teachers are encouraged to adapt the content of the following lessons for their specific class.
• Some of the activities in the following lessons require singing and sharing materials. This might not
be possible due to COVID-19 safety policies. Multiple activities are provided as well as adaptation
suggestions to ensure compliance with safety regulations.
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Lesson 1 - Tempo
OBJECTIVE
Students will be able to
identify when music is fast
and slow.

SASKATCHEWAN
MINISTRY OF
EDUCATION
CURRICULUM LINKS
CP 1.5, 1.6, 2.5, 2.6, 3.5, 4.1,
5.5, 6.7, 6.8, 6.9
CR 1.1, 1,2, 2.2, 3.2, 6.2, 6.3
CH 6.3

MATERIALS
• Speakers and a computer
to play YouTube
recordings
• A stick or rock for each
student.

ACTIVITY 1

Adaptation

• This traditional passing game also
encourages co-operation. Sung
by children in Ghana, Obwisana,
translates to; ‘The rock has
crushed my hand Grandma, the
rock has crushed my hand.’ and
reassures young people that
whatever happens someone will
always be there to care for them.
As in most countries singing
games help children learn about
their culture and pass on cultural
values.
• Seated in a circle, children place
one or two sticks/rocks in front of
them. On the first beat of the song
they pick up the stick and on the
second place it in front of the child
on the right. When children are
confident the stick can be passed
in the opposite direction.
• Watch at: http://www.youtube.
com/watch?v=kRcLchcP30c

• This song is great for walking/
skipping while clapping or tapping
body parts in time to the music.
Wear jingle bells or play other
percussion instruments while
moving around to enjoy the feeling
of strong beats. Encourage the
children to listen to each other
and stress the beat together.
When they know it well, try the
activity and song at different
speeds.
• Students can hum this song
instead of singing
• A recording of this song can be
used https://www.youtube.com/
watch?v=g9YoP3tKYBQ
• YouTube has the option to change
the playback speed to allow for
experimentation with different
tempi

OBWISANA

12

Lesson 1 - Tempo
ACTIVITY 2

Adaptation

• Using a song that you sing in
your class regularly or using the
song Row Your Boat, experiment
with the speed at which you sing.
This activity could also be done
humming or by slowing down the
speed of a recording.
• Ask students what they imagine
if you sing the song very fast or
very slow.
• Discuss how the tempo changes
the songs meaning.
• In music, Italian words are used
to describe tempo. Explain the
meaning of each Italian term.
The most used Italian terms are:

• Any song your students are
familiar with can be presented
using a recording rather than
singing. YouTube has the option to
change the playback speed.

MUSICAL TERM

ENGLISH TRANSLATION

Largo

Very Slow

Adagio

Slow

Andante

Moderately Slow

Allegro

Fast and Lively

Presto

Very Fast
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Lesson 1 - Tempo
ACTIVITY 3

Lesson Extension

• Have students identify the tempo
of music using the following
examples. More advanced
students can use Italian terms
to identify the tempo.

A great piece of music to
demonstrate various tempi is
Vivaldi’s Four Seasons. Each season
has a poem accompanying the
music. Each movement is a different
tempo which helps illustrate the
images in the poem.

TITLE

COMPOSER

LINK TO RECORDING

FAST OR
SLOW

TEMPO

Clarinet Concerto in
A Major, K 622:
Adagio

Mozart

https://youtu.be/BxgmorK61YQ

Slow

Adagio

Symphony No. 3 in
A major, “Italian”,
Op. 90: Saltarello

Mendelssohn

https://youtu.be/8nRfZqPWMfw

Fast

Presto

Symphony No.9 in
E minor “From the
New World”: Largo

Dvořák

https://youtu.be/EvV0nSkfho0

Slow

Largo

The Four Seasons,
Concerto No. 1 in
E major, "Spring”,
Op. 8

Vivaldi

https://youtu.be/e3nSvIiBNFo

Medium
-Slow

Andante

Brandenburg
Concerto No. 5:
Allegro

Bach

https://youtu.be/ZK6-x9sdEYo

Fast

Allegro

14

Lesson 2 - Timbre
OBJECTIVE
Students will be able to
identify nuance in tone.

SASKATCHEWAN
MINISTRY OF
EDUCATION
CURRICULUM LINKS
CP 1.5, 1.6, 2.5, 2.6, 3.5, 5.5,
6.7, 6.8,
CR 1.1, 4.1, 6.1, 6.3

ACTIVITY 1
• This activity introduces vocal
timbre. Students sit in a circle.
One student would be chosen to
be the cobbler and moves to the
center of the circle (you may have
to explain what a cobbler does).
• The cobbler removes a shoe and
closes their eyes as the shoe is
passed behind the backs of the
students seated in the circle.
While the shoe is being passed,
students sing the cobbler song.
(This activity can also be done
by speaking the text of the song
rather than singing)
• When the song is done, the child
who has the shoe in their hand
sings: “I have the shoe.”
• The ‘cobbler’ or child in the
middle needs to figure out who
has the shoe by voice timbre.

• Have the ‘cobbler’ ask the person
they think has the shoe – “Do you
have the shoe?” If they guess right
the shoe thief sings: “Yes, I do!”.
If not - “No I don’t.”
• Give the cobbler three tries to
guess.
• The person who had the shoe gets
to go in the middle and be the
cobbler.
• Discuss with students how they
knew who had the shoe? What
characteristics of each person’s
voice did they recognize? Explain
to students that even though they
all sang the same notes and same
song there are still qualities in
the sound of each person’s voice
which make it unique and distinct.
This is what we call timbre.
This also applies to musical
instruments.

MATERIALS
• Pitched and non-pitched
instruments (non-pitched
ideas: woodblock,
triangle, cowbell, maraca)
(pitched ideas: recorder,
keyboard, xylophone,
pitch pipe, kazoo).
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Lesson 2 - Timbre
ACTIVITY 2
• Provide students with a list of words to describe the sound quality of a variety of instruments and vocal types.
Some of these words may not be familiar to students. Review these words and provide examples when necessary.
Suggested words for different timbre:

Bright

Dark

Brassy

Shimmering

Nasal

Mellow

Vibrant

Smooth

Raspy

Piercing

Clear

Wavy

Light

Rough

Harsh

Thin

Rich

Calm

Velvety

Heavy

Pale

Shrill

Strident

Bubbly

Whiny

Muddy

Thick

Breathy
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Lesson 2 - Timbre
• Play examples of a variety of different instruments and vocal types and have students use two of the words
discussed to describe the timbre quality. Any recordings can be used.
Listening Suggestions:
TITLE

RECORDING

Adele, Someone Like You

https://youtu.be/hLQl3WQQoQ0

Louis Armstrong, What a Wonderful World

https://youtu.be/CWzrABouyeE

Mozart, Queen of the Night from The Magic Flute

https://youtu.be/OP9SX7V14Z4

Kermit the Frog, Rainbow Connection

https://youtu.be/jS5fTzMP_mg

Stars and Strips for Ever Piccolo Solo

https://youtu.be/RzKKg9zv9k4

Glass Armonica Demonstration

https://youtu.be/eEKlRUvk9zc?t=78

Contrabassoon Demonstration

https://youtu.be/LoSFKSr7O0Y

• After listening to the examples, have students share their answers.

ACTIVITY 3
• Have students sit on the floor in scattered formation. Dim all the lights to limit vision within the classroom.
Also have students close their eyes. Quietly the teacher moves around the room with a non-pitched percussion
instrument and occasionally plays it. Ask students to point in the direction they hear the sound coming from.
• Gradually introduce other instruments by having other students play them.
• A variation on this activity is to include pitched instruments. Have each pitched instrument play the same pitch
but highlight one timbre that students must identify.
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Lesson 3 - Major and Minor
OBJECTIVE
Students will be able to
identify if music is in a
major or minor key by
associating happy and sad
feelings with these keys.

SASKATCHEWAN
MINISTRY OF
EDUCATION
CURRICULUM LINKS
CP 1.1, 1.6, 1.1, 1.2, 2.6,
3.2, 6.8,
CR 4.1, 5.3, 6.1, 6.2, 6.3

ACTIVITY 1
• Read students a story which
illustrates a variety of emotions.
While reading the story, play a
major chord during the happy
sections and a minor chord during
the sad sections. This can be done
on piano.
• After the story, discuss with
students how the two different
chords make them feel.
• Explain to students that in music
we use the term Major for music
that sounds happy and Minor for
music that sounds sad.
• Using Happy and Sad face signs
(students can make these, or the
teacher can provide them), have
students identify music in major
and minor keys by holding up their
sign. The examples below can be
used:

MATERIALS
• A story which features
happy and sad emotions
• Speakers and a computer
to play YouTube
recordings
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Lesson 3 - Major and Minor
TITLE

COMPOSER

WEB LINK

MAJOR OR
MINOR

Hebrides Overture
(Fingal’s Cave)

Mendelssohn

https://youtu.be/zcogD-hHEYs

Minor

Tchaikovsky Symphony
No. 6 in B minor
“Pathétique”, Op. 74:
Allegro con grazia

Tchaikovsky

https://youtu.be/GvEzdij0dlk

Major

“Simple Gifts” from
Appalachian Spring

Copland

https://youtu.be/JI6RYZygevA

Major

Symphony No. 7 in
A major, Op. 92:
Allegretto

Beethoven

https://youtu.be/mgHxmAsINDk

Minor

Mozart

https://youtu.be/k0ig72-rj0s

Major

Serenade No. 10 for
winds in B-flat major
“Gran Partitia”, K
361/370a: Allegro

19

Lesson 4 - Dynamics
OBJECTIVE
Students will be able to
identify when music is loud
and soft.

SASKATCHEWAN
MINISTRY OF
EDUCATION
CURRICULUM LINKS

ACTIVITY 1
• Explain to students that the
volume of music helps to
determine its meaning. Musicians
call the loudness and softness of
music dynamics.
• A number scale can be used to
demonstrate dynamics. 1 being
the softest and 10 being the
loudest. Create a dynamic scale
on the whiteboard and point to
different numbers. Have students
create the dynamic indicated by
vocalizing on the syllable “ah” or
clapping.

• Musicians use Italian terms for
dynamics. Create a dynamic scale
using Italian terms and have
students vocalize or clap at the
dynamic the teacher indicates.

CP 1.5, 1.6, 1.1, 2.6, 3.5, 5.5,
6.7, 6.8,
SOFT

1

LOUD

2

3

4

5

6

7

8

9

10

MATERIALS
• Whiteboard and
whiteboard markers
• Speakers and a computer
to play YouTube
recordings.

MUSICAL
TERM

ENGLISH
TRANSLATION

NUMBER
SCALE

Piano

Soft

1-2

Mezzo Piano

Medium-Soft

3-4

Mezzo Forte

Medium-Strong

5-8

Forte

Strong

9-10

20
20

Lesson 5 - Articulation
OBJECTIVE
Students will be able to
identify when music is
smooth and detached.

SASKATCHEWAN
MINISTRY OF
EDUCATION
CURRICULUM LINKS
CP 1.5, 1.6, 1.1, 3.5, 5.5,
6.7, 6.8,
CR 2.5, 2.6, 4.1, 6.1,

ACTIVITY 1
• Explain to students that music can
be smooth or detached. Smooth
notes are called legato and
detached notes staccato.
• Ask students what they think
a staccato drawing would look
like? Would it have dots or long
connected lines?
• Play a piece of music that is
staccato and have students draw
the music using staccato shapes
and gestures. This can also be
done with legato music. The table
below includes staccato and
legato music which can be played.
• Provide each student with a scarf,
handkerchief, or tissue. Ask
students to move their scarf in a
legato manner with legato music.

MATERIALS
• Speakers and a computer
to play YouTube
recordings
• Blank paper
• Crayons, Marker, and/or
coloured pencils
• Flowing scarf or piece of
material.
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Lesson 5 - Articulation
TITLE

COMPOSER

WEB LINK

STACCATO OR
LEGATO

A Midsummer Night’s
Dream Op. 61:
Scherzo

Mendelssohn

https://youtu.be/Snij9k7e5GY

Staccato

Symphony No. 7 in
A major, Op. 92: Vivace

Beethoven

https://youtube/9aLZYQKDS90?t=210

Staccato

Symphony No. 94 in
G major ”Surprise"
Symphony: Andante

Haydn

https://youtu.be/lLjwkamp3lI

Staccato

Bolero

Ravel

https://youtu.be/mhhkGyJ092E?t=18

Legato (Flute)
Staccato
(snare drum)

Prelude to the
Afternoon of a Faun

Debussy

https://youtu.be/9_7loz-HWUM

Legato

Symphony No. 3 in
F major, Op. 90: Poco
allegretto

Brahms

https://youtu.be/2tB2SLLnPZg

Legato
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Conclusion
Students will participate in the RSO in Schools concert and directly engage and apply the ideas and concepts
explored in these lessons.
After the concert different repertoire can be explored to refine use of music terms and to practice describing
music. Suggested repertoire for further study includes:
TITLE

COMPOSER

WEBLINK

Carmen Suite No. 2: Toréador

Georges Bizet

https://youtu.be/rRyNi9Qaq9w

Rhapsody in Blue

George Gershwin

https://youtu.be/ynEOo28lsbc

Le sacre du printemps (The Rite of Spring)

Igor Stravinsky

https://youtu.be/5UJOaGIhG7A

The Three Cornered Hat

Manuel de Falla

https://youtu.be/Al68zeQQHlg

Vltava (The Moldau)

Bedřich Smetana

https://youtu.be/l6kqu2mk-Kw

The Planets: Jupiter

Gustav Holst

https://youtu.be/Nz0b4STz1lo
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Repertoire List
THE WATER MUSIC SUITE NO. 1 IN F MAJOR: ALLEGRO
Composer: George Fredric Handel
Date of Composition: 1717
History: This piece was performed for King George I royal procession on the
River Thames in London on July 17 1717.
What to listen for: Handel’s Water Music is a collection of dance music.
Listen for the ¾ dance meter. This music features brass instruments
because they can be heard more easily outside. A call and response manner
of composing is used in this movement: half of the orchestra plays a
statement and the other half repeats.
Recording: https://youtu.be/qWlgLKoLEqE

A MIDSUMMER NIGHT’S DREAM OP. 61: NOCTURNE
Composer: Felix Mendelssohn
Date of Composition: 1842
What is a Nocturne?: A nocturne is a piece of music that is meant to create
images and a feeling of nighttime.
What other pieces can you think of that depict night?
Do you think a Nocturne should be fast or slow? High or Low? Have long or
short notes?
What to listen for: Listen for the solo horn in the beginning and the
addition of more instruments as the piece continues. Notice if high or low
instruments are added.
As more instruments are added can you still hear the horn?
What happens to the dynamic as more instruments are added?
Can you tell what instruments are in the foreground and background?
Recording: https://youtu.be/jvz8gt_y-yE

STRING QUARTET NO. 4 IN C MAJOR, K 157: ALLEGRO
Composer: Wolfgang Amadeus Mozart
Date of Composition: 1772
What is a String Quartet? A string quartet is an ensemble of four string
instruments. These instruments usually include two violins, viola, and cello.
Usually the players of a string quartet are the principal string players in the
orchestra.
What to listen for: Listen for 2 violins playing the melody and harmony.
There is a steady pulsing rhythm throughout this piece that starts in the
cello and passes to other instruments. The viola often answers the two
violins throughout. Is this a happy or sad song? How do you know?
Recording: https://youtu.be/wrLTQa1F-r0
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DON JUAN OP. 20
Composer: Richard Strauss
Date of Composition: 1888—89
What is a symphonic poem? A symphonic poem is a type of composition for
orchestra that tells a story. Music that tells a story is called program music.
In the case of Don Juan, the music is based on a play with the same name
by poet Nikolaus Lenau.
What to listen for: Listen for the oboe melody. The oboe plays long smooth
lyrical high notes while the string instruments play low and soft making
room for the oboe to sing. What other instrument plays a solo in this section?
What do you imagine is taking place at this point in the story?
Recording: https://youtu.be/_um5yLJx-RM?t=385

SYMPHONY NO. 5 IN C MINOR, OP. 67: ALLEGRO CON BRIO
Composer: Ludwig van Beethoven
Date of Composition: 1808
What is a symphony? A symphony is a piece of music for full orchestra that
has 3 or 4 sections which create one large piece of music. These sections
are often called movements.
What to listen for: Beethoven’s Fifth Symphony contains one of the most
famous motifs. The first four notes create a motif, or musical signature,
which is used throughout. Listen to how the motif changes colour as it is
passed throughout the orchestra.
Recording: https://youtu.be/W2qW6fOtAMY

PICTURES AT AN EXHIBITION: GNOMES
Composer: Modest Mussorgsky
Date of Composition: 1847
History: This piece of music is inspired by paintings by Russian artist
Victor A. Hartmann. Each movement represents a painting. This music was
originally written for solo piano. In 1922 a French composer named Maurice
Ravel arranged this music for orchestra.
What to listen for: Listen for the many tempo changes throughout
“Gnomes”. Listen for how the same musical ideas are repeated loud and
soft, and high and low.
Recording: https://youtu.be/jGZD6tJ2Lw4
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CAPRICCIO ESPAGNOL (SPANISH CAPRICCIO), OP. 34
Composer: Nikolai Rimsky-Korsakov
Date of Composition: 1887
What is a Capriccio? A capriccio is a lighthearted humorous piece often in
a fast tempo. Capriccio Espangnol uses Spanish rhythms and melodies in a
capriccio style.
What to listen for: Listen for the repeated ostinato rhythm throughout
(quarter, eighth, eighth).

The clarinet plays the melody throughout the first section. Listen for the fast
up and down arpeggios and fluttering trills in the clarinet.
Recording: https://youtu.be/3rqwvMMxeA8

SCHEHERAZADE, OP. 35: THE KALANDAR PRINCE
Composer: Nikolai Rimsky-Korsakov
Date of composition: 1888
The story of Scheherazade: The Sultan plans to kill his wife, Scheherazade,
in the morning. However, Scheherazade tells the Sultan a fantastic
suspenseful story each evening. The Sultan gets so consumed in
Scheherazade’s stories that he spares her life for 1001 nights so that he can
hear the end of each of her stories.
What to listen for: Listen for the melody being passed from the violin, then
bassoon, oboe, followed by the full string section. Each time the melody is
played in a new instrument it becomes more ornamented and elaborate.
Notice how when a solo instrument plays there are only low instruments
playing long low notes in the background. Is the articulation in this piece
legato, staccato, or a mix of both?
Recording: https://youtu.be/QhV78zLt3KE
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FELIX MENDELSSOHN
Mendelssohn was born in Hamburg, Germany on February 3, 1809. His
family was wealthy and nurtured Mendelssohn’s musical talents. Music was
a regular occurrence in the Mendelssohn household. His family would host
Sunday afternoon concerts in their home. Mendelssohn’s mother played
piano and she was his first piano teacher. At an early age Mendelssohn was
an accomplished pianist. In addition to playing piano, Mendelssohn was a
painter and conductor. Mendelssohn’s love of traveling is featured in his
Scottish and Italian symphonies.

LUDWIG VAN BEETHOVEN
Beethoven is one of the best-known composers in music history. Beethoven
was born December 16, 1770 in Bonn, Germany. His father was a singer and
his Grandfather, who is Beethoven’s namesake, was a successful musician
and encouraged Beethoven at an early age. Beethoven’s father was very
demanding and often forced his son to practice piano for long periods of
time. As a boy, Beethoven played piano, violin, and organ and gave his first
public performance at the age of 7! Beethoven wrote his first piece of music
when he was 12 years old. His most important pieces of music were written
in the last 10 years of his life when he was going deaf! During this time, he
composed the famous piece Ode to Joy which is featured in Beethoven’s
Symphony No. 9. Beethoven’s legacy as an innovator, talented pianist, and
master composer has made him a household name.
MODEST MUSSORGSKY
Mussorgsky was a Russian composer who is known for composing opera,
songs, and piano music. Mussorgsky was born in Karevo, Russia on March
9, 1881. His family was wealthy, and his mother was an accomplished
pianist and his first piano teacher. At the age of 10, Mussorgsky went to
military boarding school then joined the army. He later quit the army to
study composition with Russian composer Mily Balakirev. Mussorgsky had
a difficult time making a living as a composer, so he had to take other work
as a government worker, but still composed in his spare time. Mussorgsky
influenced many composers and is best known for his association with a
group of composers called “The Five” or “The Mighty Handful”. This group of
five composers was dedicated to creating a Russian style of music.
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RICHARD STRAUSS
Strauss was born to a prominent musical family in Munich, Germany on
June 11, 1864. His father was the principal horn for the Munich Court
Orchestra and insisted that Strauss compose in an old fashion style. The
early compositions of Strauss reflect the influence of his father. However,
as he matured and became more independent, Strauss begun to explore
composing in a more contemporary style influenced by Wagner, a famous
composer in this era. Strauss is best known for symphonic poems (music
influenced by stories and poetry) and opera. Strauss was not only an
accomplished composer but is equally recognized for his skills as a
conductor.
WOLFGANG AMADEUS MOZART
Mozart is one of the most famous composers of orchestral music. He was
born in Salzburg, Austria on January 27, 1756. His father was a violinist and
composer and recognized Mozart’s talent for music. Mozart was a prodigy
mastering the violin and piano at an early age. He composed his first piece at
the age of 5 and his first opera at 12! As a child Mozart performed throughout
Europe with his sister, Maria Anna, who was also a talented musician, and
his father. Mozart was an expert at composing all types of music that were
popular in the 18th century.
GEORGE FREDERIC HANDEL
Handel was born in 1685 in Halle, Germany. At an early age he demonstrated
musical talent and studied keyboard and composition. Despite these talents
in music, Handel studied Law while still nurturing his love of music. After
studying law, Handel played violin in the Hamburg Opera Orchestra, then
moved to Italy, which greatly impacted his composing. In 1715 Handel moved
to England where his music was well received by royalty and the high society.
Handel remained in England for the rest of his life where he composed his
most famous work the oratorio Messiah.
NIKOLAI RIMSKY-KORSAKOV
Rimsky-Korsakov is known for his work as a composer, conductor, and music
editor. He was born March 6, 1844 in Tikhvn, Russia. Despite his mother
being a pianist, Rimsky-Korsakov came to music later than most influential
composers. At age 12 he joined the naval academy, but it wasn’t until age
15 that Rimsky-Korsakov begun studying piano and composition. He studied
with well known Russian composition teacher, Mily Balakirev, who also
taught Modest Mussorgsky. Along with Mussorgsky and Balakirev, RimskyKorsakov was part of “The Five” or “The Mighty Handful”. This was a group of
5 Russian composers dedicated to a Russian style of composing.
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CHRISTIAN ROBINSON, VIOLIN AND CONCERTMASTER
Christian was told by his parents that he had to learn the violin from
the age 3-16, and he hated it! At age 13 Christian played a Mozart
String Quartet. He loved playing Mozart so much, that it convinced him
to keep playing the violin, and he learned to love it.

CARMEN CONSTANTINESCU, VIOLIN
Carmen fell in love with the sound of the violin. She associates the
sound of the violin with the colour gold. She believes the violin, played
physically close to her heart, expresses love and romance.

HENG-HAN HOU, VIOLIN
Heng-Han enjoyed piano lessons before starting the violin. Heng-Han
started the violin because his piano teacher thought he had small
hands which would be an advantage learning another instrument.
Heng-Han enjoys the soaring melodies and the virtuosic sound of the
violin, but he still misses his piano.
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JONATHAN WARD, VIOLA
Jonathan prefers the unique, warm sound of the viola. He likes that the
viola hides in the middle of the orchestra and has the role of keeping all
the sounds of the orchestra glued together.

SIMON FRYER, CELLO
Simon’s father really liked the cello, and this motivated Simon to ask
for a cello for his 5th birthday! Simon likes the sound of the cello
because it has similar qualities to the human voice.

CHRISTOPHER JONES, BASS
Before the bass, Chris began his musical journey with the guitar after
deciding he was going to be a rock star! He felt, however, that his
hands were too big for the guitar, so he decided to try out the bass
instead. Behind the bass, Chris felt at ease: he could really express
himself, and he loved how low the deep sounding notes of the bass
could go. Most of all, Chris loved that he could really feel the low
vibrations of the bass more than any other instrument.
MARIE-NOELLE BERTHELET, FLUTE
Marie-Noelle loves the silver sound quality of the flute. The sound of
the flute reminds her of the moon, nighttime, and fairies.

TAMSIN JOHNSTON, OBOE
When Tamsin was young, she tried the trombone and had no success
playing it. Then she was given an oboe reed, but no oboe. For an entire
year, she practiced with only the reed. When she finally put her reed on
the oboe she fell in love. Tamsin loves the bittersweet tone quality of
the oboe. It can express sadness, melancholy, and the consciousness
of the human soul.
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HYONSUK KIM, CLARINET
Hyonsuk wasn’t quite sure she liked the clarinet at first. She thought
that the sound was bland and had no personality. When Hyonsuk
discovered how versatile the sound of the clarinet could be, she
started to love it. Hyonsuk thought the clarinet had a white sound like
a blank canvas where colours could be added to make it shine! This
discovery inspired her to be creative and love the clarinet.

ANNA NORRIS, BASSOON
Anna decided to play the bassoon because she thought it would be
unusual and weird – and she was right! As well as being unique
looking, the bassoon can play many different roles: it can sound
like a human voice, play an inconspicuous bass line, or rise above
the orchestra for a solo. Always exploring new contexts for your
instrument makes playing music fun!

RICHARD BURDICK, HORN
Richard likes the mysterious tone of the horn. He feels like the horn
is the glue that holds all the other sounds in the orchestra together.
Richard describes the horn as being like the mist.

MILES NEWMAN, TRUMPET
Miles loves the shimmering sound of the trumpet! It can sore above
all the other sounds of the orchestra with its majestic, dominant, and
powerful tone quality.
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Glossary of Terms
• Alto Clef – A symbol at the beginning
of a music staff which indicates the
note middle C. This clef is used for
instruments like viola that play in a
medium range including the lower
part of the treble clef and higher part
of bass clef.
• Articulation – The way a note is
attacked. The type of attack creates
musical character. Examples of
articulations are legato (smooth and
connected) and staccato (light, short,
and detached).
• Bass Clef - A symbol used at the
beginning of a music staff which
indicates the note F. This clef is used
for lower pitched instruments like the
cello and tuba that often play below
middle C.
• Dynamic – The degree of loudness
in music. Italian words are used to
indicate dynamics such as piano (soft)
and forte (strong).
• Harmony – The organization of groups
of notes sounding at the same time.
• Major – The organization of notes
typically used in music that sounds
happy.
• Melody – Melody is the principal
part in music that is featured in the
foreground while accompanying
harmony is in the background.
• Minor – The organization of notes
typically used in music that sounds
sad.
• Motif – A short rhythmic or melodic
idea that is easily recognizable.
• Movement – Short pieces of music
that combine to create one larger
piece of music.

• Octave – Two notes played at the
same time or one after the other
which use the same name, but one
note is higher than the other.
• Opera – A play that is performed
on a stage that is mostly sung and
accompanied by an orchestra.
• Oratorio – A large musical work,
similar to opera, with soloist, chorus,
and orchestra. Oratorio is performed
without acting or scenery and usually
tells a story from the Bible.

• Treble Clef - A symbol used at the
beginning of a music staff which
indicates the note G. This clef is used
for higher pitched instruments like
the violin and flute that mostly play
above middle C.
• Trill – A fast alternation of notes that
acts as an ornament.
• Unison – Performing the same note at
the same time.

• Ostinato – A short musical pattern
that is repeated persistently.
• Pitch – The quality of how high or low
a sound is.
• Program Music – Music that attempts
to portray non-musical ideas like
pictures, stories, and events.
• Range – The note between the highest
and lowest notes on an instrument.
• Rhythm - The occurrence of sound
in time in patterns of short and long
sounds.
• Symphonic Poem – A piece of music
for orchestra that is accompanied by
a story. The story is usually a poem
which is read to the audience before
the music is performed.
• Tempo - This term is used for the
speed that music is performed. Often
Italian words are used to indicate
tempo such as Allegro (fast and lively)
or Lento (slow).
• Timbre – The colour of the sound
different from the pitch. The
difference in sound between two
instruments playing the same note is
timbre.
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Saskatchewan Ministry of
Education Curriculum Links
GRADE

GOAL

OUTCOME

LESSONS/THEMES

Grade 1 – Patterns

Creative/Productive (CP)

1.5
Create music expressions
and contribute to decisions
about ideas, sounds,
instruments, and order
(e.g., loud/soft, fast/slow,
high/low).

1.5
• Components of music
(high/low, loud/soft,
timbre, fast/slow)
• Basics of singing
(repetition, matching pitch,
rhythm)
• Orchestra instruments
(families, how they
produce sound)

1.6
Demonstrate understanding
of patterns and
the elements of music
including:
• same and different
patterns
• rhythm (e.g., difference
between beat and
rhythm, sounds and
silence, long and short
sounds)
dynamics (loud and soft)
• pitch (high and low sounds)
texture (sounds heard
alone or together)
tone colours (distinguish
between).

1.6
• Components of music
(high/low, loud/soft,
timbre, fast/slow)
• Basics of singing
(repetition, matching pitch,
rhythm)
• Orchestra instruments
(families, how they
produce sound)

1.1
Demonstrate understanding
that the arts are a way of
expressing ideas

1.1
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

1.2
Investigate and describe
various reasons for creating
arts expressions.

1.2
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

Critical/Responsive (CR)
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Saskatchewan Ministry of
Education Curriculum Links
GRADE

GOAL

OUTCOME

LESSONS/THEMES

Grade 2 – Community

Creative/Productive (CP)

2.5
Create and perform
music that demonstrates
understanding of:
• form (repetition and
contrast) beat (strong and
weak beats/accents) and
meter (2/4 and 4/4)
• rhythm (create ostinati)
• tempo (fast/slow paces)
• dynamics (loud/soft)
• pitch (high/low sounds)
and pitch direction (moving
up/ down/staying the
same)
• texture (layers of sounds)
• tone colour (variety)

2.5
• Components of music
(high/low, loud/soft,
timbre, fast/slow)
• Basics of singing
(repetition, matching pitch,
rhythm)
• Orchestra instruments
(families, how they
produce sound)

2.6
Examine arts expressions to
determine how ideas for arts
expressions may come from
artists’ own communities.

2.6
• Components of music
(high/low, loud/soft,
timbre, fast/slow)
• Orchestra instruments
(families, how they
produce sound)
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

2.1
Use inquiry and technology
to investigate a variety of
arts expressions

2.1
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

2.2
Identify key features of arts
and cultural traditions in
own community

2.2
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

Critical/Responsive (CR)
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Saskatchewan Ministry of
Education Curriculum Links
GRADE

GOAL

OUTCOME

LESSONS/THEMES

Grade 3 – Environment

Creative/Productive (CP)

3.5
Demonstrate basics skills
in use of voice and a variety
of sound objects and
instruments (traditional and/
or homemade) using the
environment (e.g., natural,
constructed, imagined) as
inspiration.

3.5
• Components of music
(high/low, loud/soft,
timbre, fast/slow)
• Basics of singing
(repetition, matching pitch,
rhythm)
• Orchestra instruments
(families, how they
produce sound)

Critical/Responsive (CR)

3.2
Respond to arts expressions
that use the environment
(natural, constructed,
imagined) as inspiration.

3.2
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

Cultural/Historical (CH)

3.1
Compare how arts
expressions from various
groups and communities
may reflect their unique
environment (e.g., North and
South Saskatchewan, urban
and rural).

3.1
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

Critical/Responsive (CR)

4.1
Analyze how dance, drama,
music, and visual art works
represent unique ideas and
perspectives.

4.1
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

4.2
Respond thoughtfully to
a variety of contemporary
Saskatchewan arts
expressions.

4.2
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

Grade 4 – Sask Voices
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Saskatchewan Ministry of
Education Curriculum Links
GRADE

GOAL

OUTCOME

LESSONS/THEMES

Grade 5 – Pop Cultural

Creative/Productive (CP)

5.5
Demonstrate increased
skills and abilities in use of
the voice and one or more
instruments.

5.5
• Components of music
(high/low, loud/soft,
timbre, fast/slow)
• Basics of singing
(repetition, matching pitch,
rhythm)
• Orchestra instruments
(families, how they
produce sound)

Cultural/Historical (CR)

5.3
Analyze and describe
how arts and pop culture
expressions convey
information about the time
and place in which they were
created.

5.3
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

Creative/Productive (CP)

6.7
Demonstrate increased
skills and abilities in use of
the voice and one or more
instruments.

6.7
• Basics of singing
(repetition, matching pitch,
rhythm)

6.8
Investigate and manipulate
elements of music and
principles of composition
including repetition and
variety.

6.8
• Components of music
(high/low, loud/soft,
timbre, fast/slow)

6.9
Create sound compositions
that explore relationships
between music and identity
(e.g., influencing factors
such as pop culture,
cultural heritage, peer
groups, personal and family
interests, gender).

6.9
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)

Grade 6 – Identity
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Saskatchewan Ministry of
Education Curriculum Links
GRADE

GOAL

OUTCOME

LESSONS/THEMES

Grade 6 – Identity

Critical/Responsive (CR)

6.1
Create personal responses to
a variety of arts expressions
(e.g., respond to music using
poetry, or respond to visual
art using music).

6.1
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)

6.2
Investigate and identify ways
that the arts can express
ideas about identity.

6.2
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)

6.3
Examine arts expressions
and artists of various times
and places.

6.3
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)

6.3
Investigate arts expressions
from a range of cultures and
countries, and analyze how
cultural identity is reflected
in the work.

6.3
• We can learn about
ourselves and community
through music
• We can learn about others
through music (each other,
composers, musicians)
• Music can tell stories

Cultural/Historical (CH)
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